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CHAPTER I
INTRODUCTION
Every normal child is born with some degree of
aesthetic sense, and today an important and helpf"ul role
can be played by the parent and the primary teacher in
advancing the exciting movement for a greater development
of this sense.

The blossoming of the very young child's

talent depends more upon the right atmosphere than it does
the instruction.

An untrained person finding himself in

the position of art teacher or advisor should not attempt
to play the part of art critic, but he might be helpful as
an understanding and sympathetic friend who provides a
comfortable working situation and inspires the confidence
necessary to an expansive atmosphere.
Children should be given the opportunity to experiment with many mediums, but their preferences should be
respected.

The best subject for his efforts should be

drawn by his own choice, from his imagination or from his
direct or indirect experiences.

His work should be ignored

or discouraged when it is done 1n imitation of, or copied
from the work of some other child.
Children from six to eight are usually satisfied
with their work and seldom want help.

Older children, how-

ever, grope for information to aid them in representation
and when the adult is not fully prepared to give them this
information, observation from actual forms is the best help
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that can be offered.
A young child is not capable or prolonged concentration and has not yet developed the refined muscular control necessary for the execution or a detailed work.

He

usually enjoys working large, with mediums that give a
strong effect and are easily applied.

He is perhaps the

only true creative artist, for he works with a singleness
of purpose that demands his utmost concentration to evolTe,
what is to him, a momentous experience intimately identified with himself.

He has no concepts of proportions,

accurate drawing or color harmonies; these things do not
enter his world at all.
The first requirement for any teacher in her
approach to the problem, is to always consider the child's
work as art and not as amusing distortions of adult concept.
One writer describes the importance or considering the
child's work as art as follows: 1
It should be made clear to the child that he is
an artist in his own right and that anything he does,
in spite of its crudity or inaccuracy, is more
precious than any amount of imitation, for originality
and invention are the highest attributes of a work
of art. This point of vlew should, or course, be held
by the teacher, who is too prone to admire draughtsmanship and professional finish in children's work to
the prejudice of creative ability. The stories,
songs, and poems that a child makes up can serve as a
further source of inspiration if he is encouraged to
illustrate them.
The creative teacher does not expect too nmch of
1

Vi~tor D1 Am1co, Creative Teaching in Art, p. 13.
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the child at first.

The primary aim is to keep the child

free in expressing his own feelings, ideas, and
through various means and avenues.

impression■

If the child enjoys

expressing himself, the teacher oan help him to become
aware of certain problems of design that appear in his

creative work.

From this state of awareness, the child can

be led to work consciously with these values; and ultimately, after continuous and extensiTe experience, he may come
to master them.
Statement of Problem
Many interesting facts have been revealed in a
recent study of the methods and procedures used in teaching
art in the primary grades in the Kilgore Colored School.
The following questions have been responsible for this
study:
Do the primary teachers use methods and procedure•

which stimulate the desire to create?
Do they introduce new materials and media of
expression?
Do they help children to unraTel the mysteries of
harmony in line, color, and special relationship?
Do they encourage sincere attempts to interpret
life, preventing discouragement by helpful suggestions
concerning known art techniques?
Does the personality adjustment of the child show
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improvement?
Are the children given opportunities to participate
in processes or creation and to express their aesthetic
appreciation either by glowing silence or joyous words?
Do they take advantage

or

the use of waste materials

and inexpensive materials in crafts?
Purpose of Study
The main purpose of this study is to prove that new
and improved methods and prooedures of teaching art may
help the child to adjust himself in life.

This increased

emphasis on the importance or art education does not imply
that all children are naturally equipped with the aptitudea
and interests necessary to produce practicing artists; nor
is the aim to train all children in technical skills, but
rather it is to provide for the exercise of natural
expression of individual creativeness at the time of his
life when the child is reaching out into all fields of
experience, seeking means by which his developing personality will be stimulated to its fullest growth.
In order for our art education to follow the broadening scope of the child, it is necessary to include in it
increased emphasis on a consistent teaching of observation.
This study purposes to help train the child to observe
forms, objects, light effects and colors and, thus, give
training that develops discernment and perception; those
mental and visual attributes that are distinguishing
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characteristics of the keen-minded individual.
Speaking ot the modern trend 1n teaching art, Adams
sa1d: 1

In contrast to the old method or teaching art
appreciation, modern methods present a happy
iicture. Most of us remember too painfully when
art appreciation" consisted or showing tiny
prints of old world masterpieces which for the
most part were entirely remote from the children's
interests or level of appreciation. A certain
number or these were to be studied in each grade
each month; the only available repro uctions were
such small, miserably poor prints that they gave a
totally inaccurate notion of the original painting.
The lesson usually took the form of artificial
language expression into which genuine enjoyment
of aesthetic quality was rarely able to filter.
An attempt has been made in this study to show that

opportunities to teach art extend throughout the entire
school day.

Art appreciation has become a matter of giving

the individual an opportunity to develop his sensitiveness
to beauty, beginning with his immediate surroundings.
There are many and varied sources of materials for art
appreciation in the modern schoolroom.

It may be found in

color or design of nature specimens which children have
brought for the science collection, in the rocks, barks of
treea, shells and living creatures.

Art principles may be

applied to the mounting of nature specimens or materials
on charts.

1 Fay

Adams, Educating

Amertca's

Children,

P• 462.
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Scope
This study includes the teaching of art in the primary department of Kilgore Colored School.

It is limited

to drawing, painting, modelling, designing, and handicrafts.
Need for Study
A study of the methods and procedures used in teaching art in the primary department of the Kilgore Colored
School showed that many practices were being used which are
not in keeping with the modern trend in teaching art.

An

attempt was made to improve these methods and procedures.
One method that was being used was an attempt to make professional artists or some or the children.
The art work of the child is important insofar aa it
tells about the child and helpa the teacher to keep alive
the child'• imagination and the will to express himself.
Experience, and not the product, is the aim of art education.

Thia assertion is true, even though the child at

times produces work that startles the professional artist

and 1s prized by his teacher.

It is better ror the teacher

to put emphasis on the child'• development and to consider
the product as a gauge or that development rather than concern himself with making professional artists prematurely,
or with producing art work with professional merit.
Another popular practice that was discovered was the
dictation of the process step by step; which, thereby made
original and creative work impossible.

Under such 1nflu-
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ence, the teacher is led away from the child's interest
toward a method1c and dogmatized curriculum.

The child

becomes enslaved to a technique that makes him dependent on
tricks and schemes which deprive him of discovering himself
an artist who lives, feels, sees, and reacts to life sensitively and aesthetically.

The plan here is to provide a

method which will help the child to keep his own inspiration.
The study :further revealed that the children were
familiar with but few of the various art media and materials.

Art materials may arouse a desire for creative

expression just as the presence of food stimulates the
appetite.

This does not mean that great piles of art mate-

rial make a creative environment but ample supplies are a
great help.

New materiala, which are constantly making

their way into the market, provide an amazing variety ot
media when compared to the crayon-water color combination

to which most adults found their art eXPression limited.
Traditionally, art has concerned itself with painting, sculpture, and architecture; now it has extended to
many media and materials through which art may function in
every day living.

The new concept of art is a way ot life

which creates harmony and beauty in every type of expression.

Art enriches life by helping the individual see the

beauty of his natural surroundings.

It gives richer mean-

ing, delight, and interest to the practical objects of
daily use.

It shall be the plan here to help the primary
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child to find better adjustment through enjoyment, creativeness, and self-expression.

It may open the gates to

an emotional expression in everyday life which may well
spell the difference between a balanced and an unbalanced
life, between normality and success or futility and
failure.
In some instances art was taught only one or two
days a week.
work.

Art is more of a game than regular class

No matter how well the language arts, arithmetic or

social studies may be taught, after the stress and strain
of regular class work, art may help fill this need by furnishing a much needed outlet for individual expression and
self realization.

Its chief value may be in providing

valuable recreation and personal satisfaction.

It serves

in ita own way to bring the child comfort, serenity, and
joy.

For this reason it was apparent that there was need

for a study to provide better methods and procedures by
which to arrive at these ends.
Definition of Terms
"Art," as used in this study, means the application
of skill and taste to the production of beauty by imitation
or design, as in painting, sculpturing, and many handicrafts.
"Primary grades," as used in this study, means and
includes the pre-primer, primer, first, second, remedial
second, and third grades.
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"Kilgore Colored School" is a Negro high school and
elementary school, all under one principal and wt th all
buildings on the same campus.

Method of Solution
The first step taken in solving this problem was a
conference with the principal and teachers.

The principal

realized the importance of art in the primary grades and
endorsed the program.

Each teacher accepted certain small

duties in helping to evaluate the methods and procedures
that were being used in teaching art.
Previous studies on similar problems were read and
summarized.

Information on modern trends in teaching art

was obtained from reading books

'

magazines

'

and papers.

'£ his information was interpreted and assembled.

Related Studies
The investigator knows of no other study of this
type that has been made in Kilgore Colored School.

How-

ever, other studies of art education have been made.
In 1942 , Lora Livingston 1 made a study of the needs
Lora Livingston "A Study of the Needs and Possibilities for the Teaching' of Art in Negro Elementary
Schools of Houston Tex.as." Unpublished Master• s thesis
Prairie View University Prairie View Texas 1942 p.5 '
1

'

'

'

'
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and possibilities for the teaching of art in the Negro
elementary sohools of Houston, Texas.

This study was an

outgrowth of some of the problems which were presented by
the teachers.

Some of them were:

that which we do not know?

( 2)

(1)

How oan we teach

How can art activities

be carried on with limited facilities with wbioh to work?
Livingston's interest was further aroused when she observed
an exh1 bit of the Houston Public Schools at the Museum of
Fine Arts, Houston, Texas.

At this exhibit she noted that

only white schools were represented.
Through the use of questionnaires, interviews, and
visits to the public schools during regular class meetings
Livingston was able to determine the extent to wbioh art
was taught.

'

She worked out some forms of art commonly

accepted as the work of the elementary school, and made
suggestions and recommendations for improving the teaching
of art in the elementary sbhools of Houston, Texas.
In 1940 ,M. Enola Snyder 1

made an activity program

in art for grades one through six for the untrained teaoher
in the field of art.

In this study Snyder presented the

art activity program under the following topics:

illus-

tration , design ' paper-cutting , marionettes , and puppets.
i M. Enola Snyder
"An Art Activity Program for
Grades One Through Six tbr the Untrained Teacher in the
Field of Art." Unpublished Master's thesis, Colorado
State College , Fort Collins ' Colorado, 1940.
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Snyder oonoluded that the teacher does not need to be an

artist in order to teach art successfully.
In 1947, Clifton Gayne 1 made a study of art education in five elementary schools in Minneapolis
nesota.

'

Min-

He selected the physical environment of the

school and the art program as some of the major points tor
intensive study.

Information was obtained from the prin-

cipal and teachers.

With this technique the strong and

weak points of each school became apparent.
had a variety of art .materials.
a poorly prepared art program.

Four schools

Most teachers worked by
~~ynes recommended art

bulletins , guides ' and well-planned art programs.
In 1947 Rosemary ~met" made a study of art acti v-

'

i ties in the elementary schools of Des Moines, Iowa.

rhe

1

children of average ability were chosen by their teacher
to be representative of the first through the eighth grades.
Ninety-five teachers and 110 children partioipated in this
study.

The children were divided into four groups for the

demonstrations.

Beymer demonstrated activities for each

group and observed the reaction of the children.

She con-

cluded that through art children adjust themselves in life.

1949 ,

1clifton Gayne ' ''Art Education , " Design '
p.17.

ovember

•Ro se.mary
'

1948

,

Beymer, "Art
p.20.

orkshop , "

April,

School rts
------------,
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CHAPTER II
HISTORICAL BACKGROUND
Kilgore is a small town of approximately fifteen
thousand population.

It is located in East Texas, Gregg

County, fourteen miles south of Longview, the county seat
of Greg County.
Before the discovery or oil, Kilgore people lived a
Tillage existence typical of that of the rural agricultural
regions of East Texas.

Farmers made a living from the soil

with crops of corn, cotton, and

egetables.

Kilgore was

the trading center of the region which surrounded the town.
The business life of the community revolved around five
general stores:

one cafe, two hardware stores, and two

grocery stores.

There was also a lumber mill, one or the

few in the county at the time.

The small settlement had no

newspaper. 1
In 1930, the discovery of oil brought untold riches
to Kilgore and changed the entire way or life for the citizens.

The population increased enormously and for several

years the citizens suffered the recklessness that almost
inevitably accompanies a rapid growth in finance and population.
On the other hand, it realized, among other things,
better educational facilities.

In 1934, the Kilgore Inde-

pendent School District purchased from Mrs. P. M. Bates, a
1 'l'he

Kilgore News Herald, April

11, 1948.
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five-acre traot of land upon which a brick high school

building was erected at the approximate cost of fifty
thousand dollars including equipment. 1

This building con-

sists of seven classrooms, principa.1 1 s office, book room,
a hall, and an auditorium of which the seating capacity is

four hundred.
colored.

The walls inside the building are ivory

In the classrooms, one or two sides of each has a

built-on blackboard.
of the hall.

There is a water fountain at each end

In 1936, a brick elementary building was annexed to
the main building. It consists of four classrooms, a hall,
and two indoor lavatories.
Later, at the cost of twenty-five thousand dollars,
the science and agriculture building was erected.

This

building consists of the home economics department, the
manual arts department, a science room, a supply room, and
an office.
An eight thousand dollar cafeteria was added in 1944.

It has adequate space for seating ninety children.

The

gymnasium, a ninety-five thousand dollar building, is now
near completion.
At present, the school has a personnel o~ sixteen
teachers and one principal.

The teaching experience ranges

from seven years to eighteen years.

The principal, Mr. C.

B. Dansby, believes very thoroughly that teachers should be

1

Texaa.

c.

B. Dansby, Principal, Kilgore School, Kilgore,
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properly trained in the newer practices and techniques as
well as made aware of the newer educational philosophy.
Most or the teachers have studied toward a maater•• degree.
Some have made extensive travels.
Origin of Art Teaching in Kilgore Colored School

The teaching or art in the primary grades in the
Kilgore Colored School dates back to the time when children
were scolded for drawing.

These were the three R days.

Even though the children were discouraged in drawing and
painting, they were taught to do simple crafts.
very little emphasis was placed on crafts.

However,

Before holi-

days, Christmas and Easter, they made small articles or
cut paper designs for decorative purposes only.

This began

in 1931 and showed little or no change during the next four
years. 1
In 1935, the consolidation ot two schools with the
Kilgore Colored School brought about a favorable change in
the teaching of art.

The children were issued drawing

books which were used along with their other books.
first, there was no definite time for art.

At

Usually it was

taught on days when they finished their other work early
enough.

Later, the teachers began to teach art, at least,

twice each week.
During that time the method of teaching art was very
poor.

For instance, for a drawing lesson the teacher might
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tell the child to turn to a certain page an

draw.

This,

of course, had no previous planning.

The next day they

would draw the next page, and so on.

Otten the children

would trace the pictures.

This type of teaching persisted

throughout the next few years.

Thus, the children were not

given the opportunity to enjoy the emotional outlet which,
among many other things, may be found in art.

The teachers

did not seem to realized the importance of deTeloping the
child's aesthetic sense.
Later the school board began to furnish a small
amount of art materials for each class.

Although the supply

was limited, and the teachers had to use it sparingly to
make it last as long as possible, it serTed as inspiration
to the children and the teachers as well.

Considerable

progress was made during the next few yeus.
Progress Made up to Present Time
In spite of the many handicaps, the teaohing of art
in the primary department of the Kilgore Colored School
has provessed which is quite worthy of mention.

In 1959

the children were hardly allowed to draw or paint in achool.
Since 1944, the school board has furnished a fair supply
of art materials with which the teachers have guided the
children in their art work.

Each teacher includes in her

schedule a definite period for art.
works are exhibited in the classroom.

Some of their best

16

Evaluation or Present Method• and Procedures
Although the methods and proeedures for teaching art
in the primary department or the Kilgore Colored School
haTe improved tremendously, there are still some major

defects which need to be remedied.

The writer discovered

that in teaching drawing two of the teachers dictate the
process step by step.

This does not all w the children

enough freedom and often they are led away from their
interest.

They become dependent on rules and methods which

depriTe them of discovering themselves as artists.
One teacher concerns herself primarily with making
artists of the children who show art ability which is above
average.

She tries to teach them to make beautiful thinga

which can be placed on exhibit.

More emphasis should be

placed on the development of the child.
aim of art education.

Bxperience is the

The finished product is not important.

The teachers do not take advantage of the many opportunities to teach art throughout the entire school day.
There are many sour ea of material for art appreeiation in
the modern classroom.

Together, the children and the

teacher should look for art and find it the potted plants,
in the pattern or the leaves, the color of the books, the
arrangement of the desks.
The children are given the opportunity to become
familiar with several art materials.

The supplies fur-

nished by the school board are fairly adequate.

Uaually

they include powder pa1nt--s1x colors, long handle brushes,
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chalk--several colors, crayons, clay, construction paper,
news print, manila, glue, scissors, India ink, and spatter

guns for spatter painting.
Hughes Mearns 1 suggests the followin

materials for

primary children:
1.
2.
5.
4.
5.
6.
7.

a.

9.

Thick enlarged art crayon■
Lar&e pencils
Non-poisonous water colors
Unprinted newspaper in large sheets, bugua and manila
drawing paper
Large common paint brushes
Camel's hair water color brushes
Small paddles and sturdy jars tor mixing paints
Easels with tray for paints
Aprons tor protection of clothes
The art supplies furnished by the school board for

the primary department of Kilgore Colored School is minua
three of the articles mentioned in Mearns• 11st.
The writer discovered that the teaohera did not
plan aut'ticiently for their art elasses.

Instead of mak-

ing a careful, lon1 range plan for givinc direction, effectiveness, and sequence to the program, they use a last
minute plan.

Thia doea n t &iTe the children opportunity

to enjoy fundamental and enriehing art experiences.

The

art program should not be stereotyped and inflexible; however, it should take different sequences, depending upon
the new situations which arise.
The teachers are hesitant about teaching art,
because they are not artists or because they do not poeaesa

1 Hughes

Mearns, Art

for

Today's Child, P• 18.
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an overaverage artiatio ability.

Thia ia caused by lack Gt

confidence or laok of knowledge of art, but any teacher
should be able to understand the few art principles
inTolved.
The teachers are very clever in evaluating the
children's work.

They do not make the mistake

exhibiting the work of the best students wh11

or

always

others aut-

ter for want of encouragement.
Each primary teacher is conscientious in teaching

art.

It is hoped that soon they will be provided with

better methods and procedures which will help them to produce a more effective type

or

art teaching.
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TABLE I
TABLE I

SHOWS THE FORMS OF ART TAUGHT EACH YEAR, THE NUMBER
OF TEACHERS, AND THE NUMBER OF HOURS PER WEEK DEVOTED TO
ART IN THE PRIMARY DEPARTMENT OF THE KILGORE COLORED
SCHOOL

!Year
1955-56
19:56-37
1937-38
1938-39
1959-40
1940-41
1941-42
1942-43
1943-4:4
1944-45
0.94:5-46
1946-47
1947-48
194:8-49 .

Number of
Fo MnB of At-t Ta.ullh.t
Number Hours Per
mod.Neeof
Week DeDraw- el- Color Paintdle Teach- Toted to
ing
ing Study ing
Crafts Work era
Art
1/2
1/2
1/2
1/2

2

2
2
2
:5

+
+

+
+
+

+
+

+

+

+
+
+

+

+

+

+

+
+

+
+

...

+
+

+
+

+

+
+
+

3
4

+
+

4
4
4
4

...
+
+
+
+

+

+

+
+

4
4

4

11/2
1 1/2
l 1/2
2

2
3

3
4
4:
-4:

Table I shows that crafts were the first form ot
a.rt taught; only one half' hour per week was g1Ten to a.rt until

194:0.
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CHAPTER III
THE MAKE-UP AND DEVELOPMENT OF THE CHILD AS AN ARTIST
The Make-Up of the Child as an Artist
Art is a part or everyday li:fe.

Every child should

be encouraged to express himself through some creative
medium.

There is real merit in the natural artistic ex-

pression of children.

Adults must try to understand the

child himselt, for what he creates is an expression of
what he thinks or feels.

He has his individual manner of

expressing ideas; and, since he has not yet built up clear

.

conceptions of the things about him, h1• art expression may
not be meaningtul to adults.

The teacher should look more

closely into child nature and make-up in order to better
understand child art.
The child lives in a world that constantly offers
new challenges.

Every day Brings something new and inter-

esting into his life.

He gains new ideas about his world

through his senses of hearing, sight, taste, smell, and
touch.

The ideas thus gained are his own, for they come

from first-hand experience.

The teacher should not give

him too much information before he is ready for it.

It is

necessary to help him to become more aware of the beauty
about him, but the teacher should not force upon him her
own conception of beauty.

A child may see beauty in many

things which the adult hardly notices, while the adult may
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see beauty in things which are beyond the child's experience to appreciate.
In orde~ to add to his f'und of information, the
child explores and experiments.

He likes to handle objects

and delights in the feel of smooth and rough surfaces.
enjoys unusual aounds.

Thus, a child is attuned to the

world about him and is constantly receiYing all sorts
elemental sensations.

He

or

He is alert and alive with life.

He

is enthusiastie about simple things; he 11 interested in
things that adults think are connnonplace and trivial.
A child may thus be likened to an artist, for a true

artist has these same qualities of awareness.

The child is

natural and joyous it he is healthy and if he lives in a
satisf'ying environment.

He dramatizes his life about him.

He is an automobile, a galloping horse, or

may turn quickly from laughter to tears.

airplane.

He

Hie emotions · are

natural and unrestrained.
Eve:ry person has a distinctive urge for salt-expression.

There are many outlets for such expressions.

For

instance, some people hum, or sing, or dance, when listening to a favorite musical number.

The ohilds feels the

same urge,only he is muoh more spontaneous than adults.
No problem is too great for a six or seven year old
child to attack, providing it is of his own choice, for he
possesses a natural genius for simplification and subordination.

He simplifies such problems as drawing people by

making symbols.

A £ew strokes will serve to express a man.

It he wishes to show a house with action inside, he merely
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removes the side of the house and portrays the scene within.
Realism and reason mean nothing to him.

He has something

to express, and he does it 1n his individual way with his
amazing ability.
At the age ot six the ohild possesses a remarkable
freedom ot expression and freshness of observation.

If

this could be preserved and built upon,teaching would be a
simple matter. But the vision of the six year old changes
and grows with the child.
A very shy child may not use art material for self
expression when he first enters school.
does not play or talk.

In most cases he

He must first get acquainted with

his new surroundings, he teacher, and his classmates.
Then when this has been done, he may play, talk, paint,
and draw.
freely.

Otten the child paints or draws before he talks
While he is quite small, it is difficult to

destroy his confidence.

When he 1s older, eight or nine,

any adult can cause the child to lose confidence in his
own ideas.

In this way he may be impressed that some peo-

ple can draw and others can not, and that all art is drawing.

The parent and the teacher should try very hard to

prevent the child from losing confidence in himself.

It

is very difficult to rebuild confidence in him, after it
has been torn down.

In his study of the shy or timid

child, · Sherman 1 made the following observation:
1 Mandel

Sherman, Mental Hygiene and Education, p. 71.
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Children's problems which teachers recognize
most readily a.re those which cause a disturbance
in the classroom. The timid child is often overlooked as a problem because he is not anti-social
and does not interfere with others. He is, nevertheless, a social problem or becomes one as he
grows up, and is an educational one as well. Because of his timidity, he lacks the robust
assertiveness necessary for success. He ls likely
to waste his time on undue attention to detail.
He makes strenuous efforts to attain sucoeasL nearly
always at the expense of emotional energy. He ls
likely to be a plodder--successful scholastically-but lacking the initiative necessary for creative
work.
The six year old child is an experimenter and
individualist in art.

He actually plays with materials

to please himself, and cares nothing about what others
think of his work.

He works continuously until his in-

spiration and zeal are expired.

When he has finished,

regardless of whether his work is finished or not, it ls
useless and unwise to urge him to go further.

He satis-

fies his emotional impulses as they are aroused in him.
He has no intention of making any object look as if actually appears.

Boylston1 said:

Child art is neither exact representation nor
copying. It is original expression--the result
of something conceived in the mind or the child,
and expressed in his own individual way. It is a
precious thing; and the teacher must foster this
method of working, encourage observation and
stimulate imagination till it spills over into
creative and original expression.
At nine years the child begins to express hia
1

Elise Reid Boylston, "Child Art in the Primary
Grades,'' School Arts, December, 1948, p. 118 •
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ideas through art and to use his art as a f'orm or communication.

He is concerned with what other people think about

his work, and seeks encouragement and help from his teacher
and classmates.

His art expressions are no longer broad

direct concepts, but are those requiring attention to detail.

During this stage it is necessary to make a change

in art materials used.
of this need for change.

The teacher should be fully aware
Often a child loses interest,

because he cannot make his materials yield to his expreaaion.

The child should have access to a wide variety of

materials in order to promote experimentation and acquire
control over materials.

He should express as he feels.

He should draw as easily as he talks.

Above all he should

derive joy and satisfaction from so doing.

Initiative and

originality should be encouraged; self confidence instilled
through praise of his efforts.

Mental, emotional, and

spiritual growth should be the goal.
The Development of the Child as an Artist
Th~ child is a true artist 1n his ability to enjoy
and use aesthetic experience.

In order to help to develop

the artistic capacity of each child, the teacher must know
something of the development of the child aa an artist.
The muscular development of the child is very important.

A child of four, painting for the first time, may

grasp the brush with both hands and make sweeping strokes
across the paper, moving his whole body as he paints.

He
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enjoys watching the paint flow from the brush upon the
paper.

The child of eight or nine has better muscular con-

trol and generally uses smaller brushes than the child or
four or five, but he still feels the joy of pure physical
activity in brushing paint upon paper.

In singing or danc-

ing, his whole mental and physical make-up is absorbed in
· his creative activity.

His style is free and spontaneous;

his strokes are sure and strong and fearless.
Concerning the development

or

the child as a painter,

D1 Am1co 1 said:
The young child from four to six years of age
is a "born painter." The brush is more natural
to him than the pencil. In his use of the brush
the child is more relaxed and free; his movements
are poised and rhythmic; he is drawing with his
arm and body. When a child uses a pencil, he
becomes tense and obviously labors to squeeze a
free idea out of the hart paint.
The teacher should allow the child as muoh freedom
as possible so as to help develop and stimulate his imagination.

The dramatic phase of art 1s a source or joy to

the child.

He dramatizes as he works.

cooking," he says as he draws.mother.
she will use to bake the bread."

"Here is mother
"Here is the pan

He may shape his clay

until, to him, it resembles an airplane, then make noises
resembling the sound of an airplane motor as he carries
the plane through the air.
The older child, perhaps eight or nine, may not out-

wardly express his emotions as he paints, but he is experiencing dramatic sensations.

If he paints because he really

has something to express, if he is painting a subject of
his own choice and not one chosen by an adult, it he is
finding joy and satisfaction in his work, he is dramatizing
an experience of his own just as if he were acting 1n a
play or writing a story.

The experience he expresses may

be actual or imaginary.

The important factor in all cre-

ative work is what goes on within the creator.
A ohild would much rather paint his own idea than

that suggested by an adult.

He will paint things that he

never actually saw, like blue applea, and green horses.
Thus, he is playing with color using his own imagination
and originality to create something entirely different
from. anything he has ever seen.

The teacher should never

criticize or discourage this because it helps to develop
the imagination of the child.

Arranging color on the paper

is stimulating to the child; he likes to experiment in
splashing his paint in interesting compositions.

It should

be kept an adventure for the child; for in that way, he
does not lose his enthusiasm.
Through art the child develops stability.

He expe-

riences satisfaction in art through accomplishment.

If he

draws a picture that is attractive, he finds joy in the
mere act of finishing the job., The teacher should find
means by which to challenge the child.

Meeting a problem

and solving it by one's own effort is vecy gratifying.

Every child needs to be able to do some one thing well 1n
order to strengthen his confidence in himself.

Many a

child has found himself through creative expression.

Self-

confidence comes from knowing that he has something worthwhile to offer his associates.

Thus, a child may develop

a feeling of security and a happier personality.

During the experimental stage a child's experiences
with art mediums are usually physical manipulations.

After

much practice and development of muscular control he learns
to handle the ·s cissors and such.

He becomes familiar with

materials and gains self-control to create something original.

He will saw and driTe nails at the carpenter bench

before he shows a desire to construct anything.

Until the

child shows a need ot technique, he should be allowed to
experiment freely with his materials.
It is interesting to save a child's first drawings
and paintings in order to study his development.

Through-

out this period of srowth the teacher should remain largely
in the background.

The things that the child observes and

learns for himself are much more useful to him than adult
instruction or guidance.
to experiment.

He needs a long period in which

'l'he figures he draws at this stage are

standing upright, for he has not developed technique enough
to show action such as running and walking.

Later in the

development, when the child is seven to ten, he can show
action in his drawing~ and will even add clothing with
interesting design, pig tails with gay ribbon bows, and
funny little hats.

He becomes interested in painting cows
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and pigs beside his barn.
If the child draws and paints the same thing day
after day, the teacher should know that he is not growinc
in his power of expression.

The reason for this may be

that he does not have a clear conception of what he is
trying to draw or paint.

It could also mean that he is

lacking in imagination, which indicates that he has had
but few opportunities for acquiring a background for ideas.
It is very necessary for every child to have many st1nmlat1ng experiences in order to have a vivid imagination.
As the child grows in ideas and as his conceptions
become clearer, his artistic expression also becomes more
meaningful to others.
materials.

He gains better control of his

He feels the need of more technique.

comes aware of proportion.
large as the barn.

He be-

He no longer draws the cow as

A child of nine is realistic desiri?li

things to look more nearly as they are.

He will begin to

feel that the sky seems to touch the earth.

Therefore, he

paints the blue sky to meet the green grass.
The parent should strive to provide a wholesome,
happy atmosphere in the home, and the teacher should strive
for that atmosphere in the classroom so that the child will
reel tree to express himself spontaneously and joyously.
He develops best when there 1s a sympathetic understanding

ot him and his efforts.

A child's imagination is built

upon what he has seen, heard, and felt.
more than he has experienced.

He oan express no

The child who has lived richly has something to say
and do, and he is usually original and creative 1n his
artistio expressions.
It is interesting to follow the development or the
child as a sculptor.

Ordinarily the primary child shows

an intense interest in plastic expression.

His finger• are

beginning to develop power and skill to produce many
He 1s not troubled about realism or accuracy.

images.

He

is satisfied with the slightest resemblance of the object.
It is useless for the teacher to try to teach design, but
she may help him to be sensitive to design by training him
to observe simple line rhythm or forms in the objects which
the child portrays.
The primary child's sense of form is limited in its
range.

He sees only mass or bulk and the general shape,

and does not perceive variations, or changes of contour.
Even when he tries to form in details, the result shows
that he has a linear vision.

'l'he teacher must understand

that she must not force the child beyond his ability to
perceive.

The child in the primary grades has a tremendous

store of energy, but his span of concentration is brief.
He learns through extensive experience rather than through
repetition.

He works from inspiration and very often turns

out a piece of work with a spark of genius in it.
Subjects th.at he likes best are people and animals.
He likes to weave fasoinatinc stories about his subjects as
they work. for all these have a definite character in his
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little world. The child is especially interested in small
things--babies, baby animals.
It is very disappointing to a child who has worked
so earnestly and lovingly upon an object to find it crumbled or deliberately destroyed.

It is a pitiful sight to

watch a child trying to put together one of his little
creatures that has fallen to pieces.

The teacher cannot

keep everything the child does, but if she preserves his
most successful pieces, the child may set up a standard of
workmanship and achievement for himself.

He may learn to

improve his work by the fault he sees in some previous
work.

D 1 Amico 1 said that a child will gain the power of

judgment and self-criticism which is in itself an invaluable asset.
The child develops in plastic expression in similar
manner to that described in relation to sculpture.

The

teacher, in order to guide the development of the child as
an artist, must become acquainted with a variety of art
materials, media, and techniques.

The child should have

freedom in choosing his subject matter and materials.
gives him the opportunity to react sensitively to his
materials, and regard them as potential instruments of
creative power.

1

ill,g,., p. 31.

Thia
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CHAPTER IV

MODERN TRENDS AND TECHNIQUES OF TEACHING ART IN THE PRIYARY
GRADES

The primary teacher is expected to teach her own
art in her program of teaching. For this reason she should
be well informed on modern trends of art education.
The primary teacher should :foster and help to reatore
some of the joys in creati~ which the modern child does
not see.

She should help the child to realize that art

values are inseparable to us in everyday living and that we
cannot exist withqut them.

The child must see the beauty

and possibilities in nature.
"Art is more than merely painting pretty pictures,
as all modern teachers of art know.

It becomes a way of

thinking, a way of seeing, a way of living."
Methods in modern teachin

1

are of utmost importance.

They should involve more visual and concrete material for
primary children.
stractions.

Ghildren are unable to deal with ab-

8hildren should be given opportunity to do

things; they learn to do by doing.
The teacher's general plan of life itself will be
reflected in the art program.
her personal philosophy.

She must depend largely upon

Drawing, painting, color work,

istanley H. Witmeyer, "Art Integration for Richer
Living," School Arts, March, 1949, P• 219.
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construction and the various other enterprises all contribute directly to the complete education of the child and
should be developed as effectively as modern methods of
teaching will pe~t.

However, these subjects should not

be taught wholly as ends in themselves.

They should be

taught as means to an · end '!hich is very broad and productive
of educational aims.

The teacher must constantly set up

situations to help the child in his social adjustment and
personal enrichments.

"It is apparent that the teacher's

part in this significant process is to arrange situations
to which the child can react, to see that this experience
is in harmony with the child •·s purpose, and to see that
satisraction results from this experienoe." 1
Because one of the art teacher's chief function is
to guide the social adjustments, development, and growth

of

the children, she must know and love each one of them,

There is nearly always the problem of individual difference,
therefore she must know every child intimately enough to be
aware of his interests.

Th.ere should be a persistent

friendly spirit both .among the children and between the
children and teacher throughout the art classes.

In order

to obtain the highest degree of creativity, it 1s necessary
to .gain the conf'1dence of each child.
In nearly every class there is the child who has no
art talent whatever.

Under the modern trend of teaching

art, he should be able to gain mu.ch in the development

or
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his personality, and 1n appreciation and sense of neatness
in his working habits.

There is also the backward child

who must be adjusted and helped to gain self confidence and
courage.
There must be variety in the art program as interests naturally vary.

Variety in the plan will enable the

teacher to build up a live, creative atmosphere within the
classroom.
Finally, in order to follow the modern trend of
teaching art in the primary grades the teacher must know
the child's interests, habits, nature, and personality.
She must strive to give the child the necessary adjustment
for a rich and happy lite.
Art Education for the Classroom Teacher
The art teacher need not be a finished artist; she
may not have had any definite art training.

If she has a

creative mind.she may find continued joy for herself and
for her pupils in seeking to bring beauty in artistic expression into her teaching.

She should realize that the

first principles of art· are a beautiful, inspiring environment, and opportunity for free expression and experimentation, and that originality is the thing she is seeking.
She should not hesitate to attempt to develop creative
ability, because she feels that she is incapable of giving
the needed guidance.

or

course there will be times when

the child will ask questions about different things.

The
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teacher will need to know a tew basic principles in order
to help him.
One of the main suggestions is to let the child
experiment.

'!'he teacher should remember the advantages

attorded by experimental manipulation.

The child should be

allowed to find out what he can do with any given material.
The teacher will also need to develop in the child
an appreciation of beauty and the things in everyday living
that make lite beautiful.

She should encourage the child

to be a close observer in learning for himself the hows and
whys.

She will help him to develop his imagination and a

power to visualize objects apart from patterns and actual
materials.

There will be some specific skills in technical

details that she must be able to give the child in order
that he may carry on the activity in a satisfactory way.
Before attempting to teach or guide an art class,
she should be well enough acquainted with the work of any
specific time or kind that she can give assistance when
needed and have on hand the necessary materials.

She should

be constantly collecting reference material, keeping them

sorted and filed for use.
1
Concerning the teacher as an artist, Fay Adams made
the following statement:
The late Frederick Bonser once said that any
elementary teacher ought to be able to teach what
any elementary child is able to learn. Certainly
this idea seems reasonable; yet many elementary
teachers insist that they cannot teach art.
1 Fay

Adams, Educating America's Children, P• !59.
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Undoubtedly this attitude springs from lack ot
confidence or knowledge of art, because any
teacher should be able to understand the few
art principles involved. Compared to the intricacies of long division and compound interest or
the perplexities of our social system, art is
simple; in fact, primitive people throughout the
ages have practiced it effectively.
An art teacher in the primary grades is not expected

to be able to do expert drawing and painting.

The ability

to draw is not in the least degree an essential requisite
for an art teacher.

Rather it may prove to be a disadvan-

tage to the children; they may become discouraged with theh'
own drawings when compared to hers, or they may become
copyists.

The teacher who is not an art specialist can

always find other methods of helping her pupils than
actually demonstrating to them.
The teacher's attitude toward art in general, and
her attitude toward the artistic efforts or the children,
will be deciding factors in the success or failure of an
art program. for the school.

8hildren are frank individuals .,

and they are not easily fooled by insincerity in others.
Although the teacher does not necessarily need a wide understanding of the technique or history of art, she must be
interested.

She must be willing to learn with the class.

A final suggestion concerning the art education of the
classroom teacher may be found in a statement made by Fay
Adams, 1 "To be really successful, the teacher must teach
art all day long.

Art must be evident in her caref'Ully
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chosen clothes, in her well modulated voice, in her relationship with children, and in her keen appreciation or
beauty."
Basic

Art

Principles.

Without clear understanding

of the basic art principles, it is impossible for the teacher to help children achieve good taste in art.

The teacher

whose art background is inadequate should secure several

books on art which give simple but thorough treatment of
art principles end should study them carefully.
Every work

or

art should have good proportion.

There

should be a pleasing relationship between the length and
width

or

divided.

the design and in the way in which the space is
One or the most difficult problems for the begin-

ner is to represent adult and child figures in the same
composition, as in drawing street scenes or similar illustrations.

A child grasps proportion better by drawing the

heads of adult and child in their relative position first.
It a line is drawn tor the feet, the problem or height is

made simpler.
The colors of a design should blend in such manner
as to form a pleasing, integrated whole.
There should also be harmony in idea.

For instance,

one would not paint a girl walking down the street with
bare feet while the ground is covered with snow.
Unity is achieved by emphasizing one element or
group ot elements and in making all the rest subordinate.
There should be an equal pull on both sides of a
central vertical line.
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Rhythm is the movement in design.

In art the sim-

plest illustration ot rhythm is the repetition

or

a simple

unit, such as a stripe or a figure over and over again.
Most artists say. that rules prove detrimental in
art; they destroy originality.

Lecture lessons in art

principles are monotonous and boring to the children.

A

better method is to point out actual outdoor scenes or
pictures.

The children may then be able to see and under-

stand the things illustrated by the rules.

However, un-

less the teacher sees and understands these principles herself, she has little chance of guiding children into an
understanding and appreciation of them.

She must use them

for skilful guidance of children who have reached the stace
of development where such helps are needed.

It becomes

necessary usually in the first grade.
Elise Reid Boylston1 made the following statement:
Even in the first grade, art principles can be
introduced simply, and in a way that the children
can understand them. They like to know why their
drawings are thought worthwhile. It gives them a
feeling of security; therefore, in class discussion after a lesson, attention may be called to
certain 4ualities ach1eved--f1111ng the space pleasingly, using contrast and repetition of color,
showing action and adventure, and having rhythm,
a vigorous execution, good color combinations,
and balance and design.
Planning with Children.

The relationship of the

teacher and the child 1s the most important factor in
education.
1 Boylston,

QR.•

ill•,

p. 119.
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The teacher must not be a ruler or dictator 1n the
classroom.

Instead, she must guide the child.

The first

step in art is not dictation of a subject; it 1 8 enrichment
of experience.

The dictatorial teacher is now ot the past.

The child should have the opportunity to select and to make
choicea.

The art teacher should give children maximum

workinc opportunities tor participation in ideas which are
usable and needed in everyday living.

The good art teacher

will have at hand sufficient illustrative materials to t'urnish a background for creative expression and original
thinking.

She may then assist the child in selecting mate-

rials suited to his ability.
There should be teacher-pupil planning.

The teacher

should never say, "Children, I want you to draw a house
today."

If she wants them to draw houses she must be

clever enough to make the children feel that it was their
idea to draw houses.

Occasionally, a teacher will .find it

necessary to start a group otf by beginning a drawing tor
demonstration purposes, but when this point has been made,
the teacher's work should be immediately removed from
sight, for children are imitators and will readily copy the
teacher's work.
Although it is important to permit the child freedom,
the teacher must always ·be ready to help the child to get
started in the right way; the way that provides the most
satisfaction.

He should not be allowed to make a start to

do something that is too difficult for it is bound to be a
failure.

"While many learn through failures, failure at
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the beginning of an experience often leads to discouragement and may inhibit the originative expression."1
The teacher must always use her skill in planning
with the children.

The learning a child receives against

his will is ineffective.

On the other hand, in takini

advantage of the child's interest, the teacher takes advantage of his readiness to assimilate what he learns and
experiences.

In this way what he learns becomes a part of

him•-an enriching experience.

Guiding the Child in the Art Program.

Although it

is of utmeat importance that the child be tree to experiment, it is also important that the child be guided in his
art work.

The teacher should guide the child by selecting

materials suitable to his ability, choosing tools that are
neither too large nor too small for the age, and in clarifying his ideas through discussing the problem with him.
She should always keep in mind that through ideal guidanoe
she nmst give the child the self-confidence and courage he
needs . to work for himself.

She should guide him in a way

that .will provide the most satisfaction.
In many school rooms we find that the teacher insists that the child holds the crayon a certain way when
he paints, and that it is a punishable crime f~r the child
to break his crayon or peel the paper off it.

The result

proves unsatisfactory to the child.
Helping the Child to Appreciate Art.

It is through

the basic elements of art--line, form, and color, that one
develops an appreciation of all arts.

The teacher should

strive to awaken in the child strong aesthetic responses by
helping them see and understand things which are fine in
line, expressive of emotional reeling, and beautiful in
color.
The child should be given the opportunity for personal experience which will develop his love of beauty.
Thus, he may find inspiration in the world around him.
Concerning art appreciation, Fay Adams 1 said:
The field of art appreciation is rich and bread.
There is the beauty that is found out-of-doors, in
mountains, desert, and sky; the beauty that man has
created in making himself comfortable and happy 1n
his home; the beauty that comes from attractive
appearance; the beauty that industry has developed
from natural resources; the beauty to be found in
comnnmity lite when street lights make a pattern
at night; and the beauty that the vegetable vendor
creates when he arranges a gorgeous splash of
color. To create great beauty may be the privilege of the few, but to revere and respect beauty
is the privilege of all.
The teacher cannot teach appreciation, but she
should give the child an opportunity to develop his sensitiveness to beauty, beginning with his immediate surrounding.

He may find beauty in the classroom, in the arrange-

ment of the books on the shelves, or the fish in the
aquarium.
The types of art appreciation are silent enjo:Jl!ll8nt
and discussion.

The teacher may have beautiful arrange-
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ments or books, flowers, or toys awaiting the arrival of
the children.

She may haTe some of their drawing and

painting exhibited in a special corner where each may discover his work.

This gives them great joy which later

leads to discussion that is inspiring in its freedom.
In preparing these situations the teacher must consider the interest and age level of the child.

She should

be artistic in her manner of presenting the material.

The

child will be influenced by the teacher's own evident appreciation of them.

She should use simple but descriptive

language in a well modulated voice.

A discussion period

should not last too long for the primary child cannot keep
his interest high longer than twenty minutes.
When the classroom has been made attractive the
children will enjoy experiencing the beauty with which the
teacher has surrounded them.

She may now get some paint,

crayons, clay, chalk and other materials and let them experiment.

The child should be discouraged from copying

work of others, tor in copying he robs himself of the very
essence of child art.
The child should be free to experiment, free to
search, free to try his voice in his own song--but in all
this freedom, he must reel the security or someone who
understands and will guide him.

The teacher should be

very careful to see that the child has a chance to gain
some satisfaction from his experiment.
developed through satisfaction.

Appreciation is

Another step in developin
vocabulary development.

Keep aliv

reciation is through
the child's own ideas

and gradually help him to improve his means of expressing
those ideas.

By now the children should be in a receptive

mood for advancement.
class write poetry.
period.

The teacher might suggest that the
This may be done during a discussion

The children might decide the kind of poem it

should be.

Some child might suggest the first line.

Another child might add the second and so on until the poem
is completed.

As a poem is a good beginning for a song,

the children may then be encouraged to create a tune tor
the song.

They will find unlimited joy 1n singing the song

ecause they made it themselves.
can be created.

In the same manner dances

"Speech, music, dancing, running, jump-

ing--There is beauty in them a.11.• 1
The teacher should help the children develop their
imagination and creative ability without hindering them
with stereotyped forms and rules of technique.

Eventually,

they will see the need for study and the widening of their
vocabulary.

ithin such activities as painting, crayon

drawing, and chalk work, children will experiment; but,
again, they will very soon become dissatisfied with their
lack or knowledge concerning forms.

It isn't a case or

being unable to draw the forms in question.

The point

is that the children have never really seen this object.
1 Harold

P• 33.

E. Gregg, Art tor the Schgols

of

America,

This is the teacher's signal to help them acquire a better
visual image of that form.
The teacher must keep the environment of her room
conducive to beautif'ul _art activity.

Her attitude toward

art and toward the artistic efforts of the children should
also be conducive to the pupil's development.

The attitude

of the parents and community toward the school art is also
very important.

The teacher should be alive to every cre-

ative urge of the children, and should put forth every
effort to make the children feel free to express themselves
in art.
Through her voice inflections, her choice of words,
her manner, the teacher should be able to instill in the
child an appreciation of art.

Evaluating the Child's Work. Many prim y teachers
find evaluating the child's work a problem.

In child art

the teacher ahould look for those elements that went into
the making of it.

She should look for a variety of ideas

and ease of expression rather than artistic merit.

She

should try to understand the message that the ohild has
attempted to convey.

Each drawing has a very definite

meaning to the person who has created it.

Hollway 1 made

the following statement concerning the evaluation or
child art:

1

Mir1am R. Hollway, "Teacher ETaluation of Child
Art." School Arts. December, 1948, p. 116.

The first and most important requirement is
that the teacher nmst always consider the work
as child art. This entails an approach that is
uninhibited by adult concepts and standards;
the teacher must shed her sophistication and
prepare herself mentally and emotionally to
enjoy the work as far as possible from a
child's point of view. The second requirement tor the teacher is that she must consider
children's work as art and not as an amusing
distortion or adult representation.
The teacher should always keep in mind that a great
deal of harm may be done by imposing adult standards of
realism on a child's work in criticising or helping him.

A

child's concept of what is real and desirable may be quite
different from that of an adult.

The teacher should be

careful in criticizing the child for one work may destroy
his confidence in himself.

Criticism must therefore be

used with sympathy and discretion.
the child's work.

She should not change

She may make suggestions which it is the

child's privilege to accept or reject.
The child's art work is an expression of the child's
own ideas and an integration of his environment.

It is a

key to understanding his personality, abilities, and attitudes.

Art education is more concerned with developing

personality than with improving art techniques.

"Art

understandings are not always visible; so both the child
and the teacher should be freed from the feeling that
showy products suitable for exhibition purposes are the
t H1
goal in ar.
1 Fay

Adams, Educating America's Children, P• 457.
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The Role of Art in the School Environment
Living in harmonious surroundings which give daily
contact with beauty produce a great sensitiveness to loveliness.

In the schoolroom itself children have the oppor-

tunity or making decisions about color and arrangement and
to assume responsibility for making their physical surrounding more attractive.

The teacher's own personal

appearance is always noticed by the class.

If she uses

good taste in her attire, the children will appreciate it
and be inf'luenced by her example.
Inasmuch as the teacher is part of the sohool environment, she should be sure to use some of her knowledge
of the principles or art on her appearance.
a starting point--the teacher.

Thus, we have

The teacher or the teach-

ers should make themselves responsible for beautifying the
environment or the school at large.
The art expression in the classroom arrangement and
decoration should reach a satisfying level.

A room with an

atmosphere conducive to fruitful art activity might be
easily established.
Room Arrangement.

Art should have an important role

in determining the arrangement and decoration of the sohoolroom and campus.

Ir ' art is to be lived, the school must

become a place of beauty.

The physical attractiveness or

ugliness of the classrooms in which the child spend

the

greater part of his waking hours, plays a definite part in
shaping the child's habits of work and his standard

or
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orderliness.

The classroom in which the child must sit day

atter day should be as attractive as it is possible to make
it.
There is no excuse for a drab, ugly schoolroom.

Any

room can be transformed into a glowing harmony of color.
Bright colors, neat work tables, healthy plants and a beauty spot, all contribute to making school an inspiration.
The teacher should realize that she herself sets the tone
and atmosphere of the classroom while the class contributes
to the labor involved.
Orderly thinkers cannot be produced from a disorderly environment.

The teacher should have a broad desk

holding only those books intended for immediate use; a
bowl of flowers, some pottery, perhaps made by the teacher,
a few books held in plaoe by some wood carving.

She should

never allow her desk to become piled high with books, paper,
pencils, and other chatter.

She should have a personal book

case for extra books in order that her desk may be cleared
for a more interesting arrangement.
Bulletin boards may also be attractive.

A pleasing

effect requires a little time and though as to arrangement
and spacing of the material on the board.

There should not

be a solid mass notices covering every inch of the bulletin
board.

Gregg makes the following suggestion for bulletin

board arrangement: 1
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1.

6.

A few well chosen items changed often are more
valuable than many left indefinitely.
Place the moat important item in the center, with
others grouped on either side.
Keep the top edges of the notices even.
Pin all corners, not just the top.
Mount all pictures before pinning, sometimes on
colored paper.
One ample bulletin board, well placed, is usually
more effective than several.
Every classroom should have a beauty corner.

Some-

where in the room there should be a table, bookcase, shelf,
or box that is reserved for something beautiful.

This is

an excellent way to arouse in pupils a sense of the colors,
forms, and beauty in common things.

The children, with the

teacher's guidance, should be allowed to arrange the articles in the beauty corner.

Attractive pictures selected

from good magazines may be collected and mounted easily.
Pictures in a primary room should not be permanent fixtures.

A few well-chosen, well-placed pictures, if they

are attractive and interesting to the pupils, are better
than many that are carelessly selected and poorly hung.
They should be hung on the eye level of the average pri-

mary child.

This seems very low but the teacher must keep

in mind who is to enjoy these pictures.
Each child should have the opportunity to exhibit aome
or his work at some time during the year.

Exhibits are

important means of helping children to realize the wide
possibilities for expression.
Furniture in the classroom should be well arran ed-blocked with balance in regard to color and spacing.

It

should be neat and orderly, with articles grouped together
that will be used together.

When these suggestions have

been carried out carefully, the result should be an attractive classroom.
Procedures in the Art Class
There are many problems which even the experienced

teacher must face when first confronted with the task of
presenting an art lesson.

She must consider materials,

space, assignments, how to present the subject matter, and
how to judge it when it is finished.

She must decide the

best method of caring for materials, whether to keep them
or allow the children to keep them.

She should know just

what supplies are available, how limited or how extensive
each kind.
Assignment is more important of all procedures 1n
the art class.

Adams 1 made the following statement con-

cerning preparation for teaching art:
In art, as in every thing else, the teacher
should make a careful, long-range plan for givi
direction sequence, and effectiveness to the
program. No haphazard, planned-on-the-spot
program will give children the opportunity to
enjoy fundamental and enriching art experience ■•
However, the stereotyped, inflexible program
which deer••• that children shall paint houses
the first two weeks of school, mountains for the
next month, and trees for the third sequence, is
just as bad if not worse than the planless cur-
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riculum. There must be plans, but plans which
may take different directions or develop in
different sequences, depending upon the new
situations which arise.
The procedure in the classroom varies according to
the age of the children, the number of children, the size
of the room, and the amount of space that can be used for
art work.

Children in the first grade cannot care for

individual supplies very well.

Since the schedule is some-

what flexible in the first grade, art supplies are placed
where the children oan get them.

This method does not work

well, however, if there are twenty-five or more in one room.

In this case the teacher must make art supplies available
for different groups at different times.

She may have

crayons, paint, clay, chalk, paper, or other materials
available for one group while another group is reading or
engaged in some other activity.

The teacher may want to present a lesson which will
shes the children to
stimulate the imagination. If she
have crayon and paper, she may appoint · one or ~ore monitors
to distribute the supplies; she may have the children to
get in line and get their supplies; or she ma.y allow them
to get their supplies in no particular order.

This usu-

ally proves to be the quickest way but definitely not the
most orderly way.
When tempera paint is to be used, the teacher should
prepare the paint in advance, placing a little of each
color in separate jars and placing one brush in each jar.

The jars of paint should be placed on the table in some
central place that is convenient to the children.
paint should be thinned sufficiently.

Thia

8

The

ves paint

and no extra jar of water is necessary for dip•ing the
brush.

Otten such materials as clay, fingerpaint, colored

chalk, colored paper, and crayons are not finished in
abundance. In this case the teacher should prepare and
distribute the supplies.
Clay, if not carefully used, will leave a very unpleasant sight in the room.
with paper or oilcloth.

Eaoh desk should be covered

It the clay is of the proper con-

sistency, there will be only the finished product and perhaps some slightly soiled hands, when all is done.
Just as the teacher prepares and distributes the
material, she should prepare herself for the lesson.

She

should decide on the type or lesson needed and prepare
accordingly.

If the lesson is to be the painting of large

pictures 1n tempera, she should consider what suggestions
or questions she should use to stimulate the children to
think of something suitable.

Eaoh lesson must have a dis-

cussion, execution by the children and evaluated by the
teacher and the children.

The teacher should spend much

time in planning the discussion as it is very important.
It may take a few minutes, or it may take much more of the
period set aside for art.
for the lesson.

She must build the children up

The discussion should last until most of

the children understand the problem.
tinue until the children are restlesa.

It should not conIt is better to
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stop when their interest is still high than to let them
finish carelessly because they are tired.
The actual work may not be completed it considerable time is used to inorease the interest in the lesson.
There should be a decided time line between the discussion

or preparatory part of the lesson and the actual work.
After the children have asked their questions and
had them answered,it is time for them to begin their work
with a reeling that time for questioning is over.

The

teacher must be very careful. in answering questions.
a child should ask, "May we paint the coats green?"

If
An

answer, either yes or no would disturb many of the children, for they would wish to start over and conform to this
new information.

If the teacher 1n her answer encourages

them to do as they like or use their own judgment, they
grow accustomed to her answer and ask fewer and fewer questions.

The teacher should not give her answer in a tone

that makes the children feel that she is no longer interested in the matter, but rather, as though she were interested in how they would handle the matter themselves.
While the children work,the teacher should watch
and encourage and be always interested in seeing what
develops.

She should not be discouraged or pass judgment

too soon, for some children are naturally slow getting
started.
C9lQ£•

Most children love color.

Some are born

with an instinctive feeling for color harmony.

Others
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have not that inherent sense of chromatic balance.

How-

ever, refinement of color taste can be developed and comes
at'ter attention to and living with harmonious color
arrangements.

The child should be given a chance to ex-

press his color feeling even though it may be crude.
The first step in developing refinement in color
taste is to give the child a thorough knowledge or color.
The color circle is the basis of teaching color harmony.
Children should enjoy their experiences with color.
To do so they should lmow the full range of hues, the range
of values in each hue, the creation of secondary colors
obtained by mixing primary colors, and some of the simple
aesthetic qualities and possibilities of color.

They should

be aware of these things and be able to employ these suggestions in their art expressions.
The teacher should take every opportunity to point
out the importance o·r color.

She may -.rrange a discussion

in which the children talk about color in flowers, fruit
trees, stones, and wood.
from the window.

They may see the green grass

They may see the blue sky, the brown

earth, the red earth.

They may name the colors they see.

After the discussion, the teacher should encourage practical applications ·of color.

Instead of using the green

paint they should make their own green by mixing blue and
yellow.

She may let them enjoy the difference between a

tree drawn with the green crayon and one colored with the
green, yellow, and blue crayons.

When the class is using

water colors, they might experiment with mixing.

1th a
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clean piece of paper and a clean brush, they might work out
a color wheel.

It should not be a measured, caref'ully

drawn wheel, but just a place to try colors to see what
will happen.
The teaching of the theory of color by means of the
color wheel, color harmonies, and scales, as an end in itself, is of very doubtful value in art education.

The

teacher should be very careful with this method since it
tends to inhibit the use of color rather than develop color
consciousness.

It is like giving the child an answer to a

problem and then asking him to work it out.

The zest has

been taken out of the experience, because the child already
knows the answer.

This kind of teaching inspires memori-

zation and is not actual experience.

Colors may be grouped

to help choose the hues they wish to use.
Colors may be grouped to help children choose the
hues they wish to use.
colors.

There are warm colors and cool

The warm colors are red, red-orange, orange,

yellow-orange, and yellow.
ripeness, joy, and heat.

These colors express sunshine,
The cool colors are green, blue-

green, blue, blue-violet, and violet.

These colors express

the calmness, coolness, peace, and grandeur.
Primary children will enjoy the color families.
color families are:
the blue family.

Th

the red family, the yellow family, and

Colors belonging to the red family are

red, yellow-orange, orange, red-orange, red-violet, violet,
and blue-violet.

The colors belonging to the yello

family

are yellow, yellow-orange, orange, red-orange, blue-green,

green, yellow-green.

The colors

or

the blue family are

blue, blue-violet, violet, red-violet, blue-green, green,
yellow-green.
The color family means nothing unless it can help
children choose colors for a desired scheme.
must strive to help them to understand colors.

The teacher
Children

in the first and second grades may not understand readily,
but over a period of time, the teacher will be able to
. notice some improvement.
Rules should never spoil the enjoyment of art.
Children should express their ideas as they see fit; but,
if they stop to ask questions, then it is time to help them.
Discussion of color should continue beyond the perception

of all colors into the observation of the shades, values,
and tinges of those colors.

Edvadna K. Perry 1 points out

several important facts concerning shade, value, and hue.
Children will become dissatisfied with saying that a hue
is just a yellow.
it is.

They want to know what kind ot yellow

They will enjoy finding new and interesting shades

and values of the color.

Practice will widen the entire

field of color and give the children a new satistaotion.
There are few media to which a child responds more
than color.

For this reason it is important to keep the

color experience on the emotional level.

He finds both

solace and inspiration in its use; it either pacifies or

1

Evadna K. Perry, Art Adventures with Discarded
Material, p. 17.
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stimulates him.

Primary children do not see color merely

as paint but seem to have an emotional reaction to it.
They may react ecstatically to somber ones.

A child should

be permitted to play with color and to discoTer its possi-

ilities through his own mixing.
Drawing.

The first instinct toward drawing is sim-

ply making a mark on something, whether it be upon a polished table top with a pin--a dusty window with a wet
tinger--or simply with a pencil on paper.
The teacher should lmow and really understand the
difference between and painting a picture and the effects
of both methods on the pupils.
not synonymous.

Painting and drawing are

Drawing is done by the use of a pencil and

painting is done by the use of a brush.

Drawing does not

afford as much pleasure and creative expression as painting.

When a child draws a picture with a brush and then fills in
the colors; he misses the vitality and the spontaneity
regardless of how fine the workmanship.
For drawing purposes the primary child needs much
paper.

Economy of means is a good thing to practice.

Every scrap of plain paper should be saved and kept under
pressure.

The teachers may ask mothers to save plain and

colored papers for the children.

For large patterns and

pictures, sheets of newspaper painted over with a thin
coat of paint extender, will give a good surface for charcoal and pencil drawing.

For the treatment of newspapers

to serve as drawing papers, the paint extender should be
mixed to the consistency of cream.

The sheets should be

either spread flat or pinned up to dry.

en dry they
should be kept in a neat pile under pressure until needed.

Tinted surfaces may be made by adding a dash of powder
paint to the extender.
The teacher should not discourage the child by continuously making remarks concerning the poor proportions.
Ordinarily a child changes his proportions from day to day.
Thia flexibility is necessary and any interference will
make him unsure.

A child's way ls not an adult's way.

If

he ls taught how to draw, he will wait for directions and
cease to express what he himself feels.

Children draw from

emotion while adults draw from or sight perception.

If

left alone a child will draw pictures that show what experiences have meaning for him, what he likes, and sometimes
what he fears.

When copying occurs, a feeling of inade-

quacy has developed either by teacher dictation or comparison of one child's with another's drawing or to other
illustrations.
lesson.

Thia ls the danger

or

the directed art

Given a sympathetic teacher and the right mate-

rials, the young child is very sure of his own ability.
Next to an understanding is an understanding teacher.
Painting.

Painting encourages spontaneity and

originality in the most stubborn and inhibited nature.
It 1s one of the best media for stimulating creative
response.

With the proper attention and direction, the

tense, the academic, and the timid can be reborn through
painting into a world of freedom and satisfaction.
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Victor D1 Amico 1 made the following statement concerning painting:
Painting is a general and persistent art with
children, and one to which the majority or them
return, even though they become interested in
other activities. It ranges from a play expression
on the lower levels, to a fine and specialized art
on the upper levels. By its natural appeal to
the creative sense, it evokes amazing results from
the very young child, and by the same appeal to the
conscious mind of the older student, it causes him
to produce works of aesthetic merit and satisfaction. Therefore, painting as an expression of art
changes at different age levels, because children
of various ages employ and respond to it differently.
The type of paint a child should use is important.
This should be determined by the age or grade of the child.
A child in the primary grades should not use oil paints.
It is much too complex for the age approach of young children.

The subject matter of painting also goes through a

peculiar cycle of change.

The child in the primary grades

uses abstract dynamic patterns and splashes of color.

By

the time he reaches adolescence his expression is more
realistic and naturalistic.
In painting, the teacher's primary concern should
be a general creative expression.

Greater emphasis should

be placed upon the effect it has upon the child, than on
the standard of work he attains.

However, if the teaching

is good, the work will be good.
The teaching of painting should be, as far as possible, related to the original work on an individual basis.

iD'Amico, iR.•

ill•,

P• 27.

That is, the study of form should be associated with the
definite problem that the child encounters in his original
painting.

The child should be confronted with only those

problems that are within the range or his understanding.
Fay Adams 1 recommends the following set of standards for
painting:
When we · paint, we remember that:
1.
2.
3.
4.
5.
6.
7.
8.

Clean water and clean paints make clear, pretty
color.
Rich colors are always attractive.
Darker colors should be used against lighter colors.
Related colors should be shaded in while the picture is damp.
Enough water should be used so that the paint pulls
and spreads well, but it should not be allowed to
stand on the paper.
Details make the picture interesting.
Brushes should be held loosely.
Our work is better when we are comfortable and when
we paint quickly.
Finger Painting.

Finger painting is being recog-

nized more and more as a valuable phase of art.

It is an

emotional outlet, a way of developing conf'idence in the
child, a way of giving creative ability.

A child may feel

that he has no artistic ability, yet if he tries finger
painting he will be amazed at the results.
Finger painting requires very little instructing.
It is a very free, self-expressing art.

A free, relaxed

movement of the . arms gives a very pleasing effect.

The

child may have nothing in mind as to what he is going to
do, but when he does it, he is pleased with the results.
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It is a fascinating pastime, and every teacher should at
least investigate finger painting as a possibility for
classroom use.

However, as the paint is sold on the market

today, it i~ somewhat expensive for general classroom use.
The paper is two cents per sheet and the paints are about
thirty cents for a quarter pint can.

The teacher may pre-

pare finger paint muoh cheaper than by buying it already
prepared.

The following is a good method by which to pre-

pare finger paint:

Begin with ordinary calcimine priced at about five
pounds for fifty five cents.

Mix with water until ia ia

the consistence of thick cream.
small amount of glycerine.

Add to this mixture a

The glycerine will slow up the

drying process and make it possible for the painter to take
his time.
added.

To this creamy mixture any desired color may be

Use powder paint for the coloring.
·The following process is even less expensive than

the first.

It costs about twenty cents to make enough to

last two weeks for a class of twenty.

The necessary

ingredients are:
2 quarts or boilina water

1 cup of clothes starch

l cup of Lux soap flakes
1/2 cup of talcum powder
011 ot wintergreen

Mix the starch thoroughly with a small amount of
cold water.

Gradually add the boiling water, stirring
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starch constantly so that there will be no lumps.
the soap flakes, then talcum powder.

Stir in

To keep the mixture

fresh add a few drops ot oil of wintergreen.

Pour into

four or five containers and add powder paint tor coloring.
Finger

ainting should be done on glazed paper.

There 1s a kind which is used expecially for finger painting, but any similar glazed paper is sufficient.

It is

best that the paper should be at least twelve by eighteen
inches.

Wet both sides of the paper thoroughly and place

on a table.
bubbles.

Be sure that there are no wrinkles or air

By standing up to paint the child has free arm

movements.

Place a small amount of paint on the paper and

spread it.

Finger painting is somewhat messy and children

hesitate to try it at first.

The teacher must show them

how easily it can be wiped away.

She should encourage the

child to use his arm and all parts of his hands rather
than just one finger.

After the .child has been allowed to

experiment for a while, he will be able to paint many
interesting designs.
Mural Paintirut, • • Mural painting has become one ot
the most suocessf'ul and popular expressions

or

art educa-

tion because of its great artistic and social Talue.

As

an art value the mural oan be developed to meet the needs
of the primary child.

It allows for the large, bold, spon-

taneous expressions of the young child.

It encourages

freedom ot execution and the development of the imagination, for it requires large movements and broad concepts.
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The child is inspired to exercise his best ideas to make
the mural a sucoess since he wishes to satisfy himself and
his public.

Victor D1 Am.ico 1 relates that:

The distinction between the easel painting
and the mural painting is that the easel painting is apt to be a hi,a:hly personal production,
while mural painting is generally intended tor
social satisfaction and must bear the test or
the ideals and values or the group.
Many social values can be derived from working together on a mural.

One group mural can provide more vital

experience in teaching and learning than a score of classroom exercises.

It affords one of the few natural oppor-

tunities for group teaching, since every one of the children
engaged in work on the mural is personally concerned with

all the problems involved in achieving its success.

They

learn to work together, and to become more tolerant and
respectful of one another's abilities.
The mural processes and their materials have been
adapted to meet the needs and abilities of every level of
art experience.

They range f'rom the simple, economical

paper mural to the complex and professional mural.
The simplest and most economical form of the mural
is the paper mural, which is most successfully used with
small children.

Heavy wrapping paper may be fastened to

the wall with thumb tacks or pins.

Ordinary pins do not

deface the plaster and can be driven into the wall with a
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tack hammer.

Gummed paper tape should be pasted over the

edges of the sheets, which either overlap or meet.

The

original thumb tacks or pins can be removed it the paper
is secure without them.
Another way is to lay the sheets of paper on the
floor, paste them together with tape, and then raise the
whole mural to the wall and fasten it in place.

Thia

method requires greater skill in handling than the first
one, but the paper is put together more easily in this way.
After the paper is placed, the children can begin to
lay in their drawing with chalk or charcoal.

The painters

can then begin, using bristle brushes of various sizes and
tempera or poster colors.

Camel's hair or sable brushes

are not adequate, because they are too flexible and will
not support the color or the stroke.

Phe children may

paint the edges of the forms, use a decorative line treat-

.

ment, or paint in an open technique so that the original

color of the paper shows through.

This method gives unity

of color throughout the composition.
Another effective means for coloring the mural ia to
use colored chalk which gives brilliant and effective
results.

These chalks are simple to apply and can be

spread and rubbed into the paper with the fingers.

As

chalk rubs off easily, it is safest to spray them with
white fixative.

Each section or a panel should be sprayed

as it is completed.

Using both pastels and chalk will

ive

a ·wider color range, but pastels used alone are too expensive to be practical.
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Primary children's murals should not be permanent,
but should remain on the wall as long as there is a need or
interest in them, then others may be made to take their
place.

It should be possible to remove and store away the

nru.ral.

Every primary child should have some experience in

nru.ral painting.
Spatter Painting.

Spatter painting is a ve17 inter-

esting method of painting which children will enjoy.

The

process is simple enough to be enjoyed by even the first
grade children.

Little children have great fun folding

paper, cutting designs, opening them out, placing them on
another sheet, and spatter painting over them.
The teacher should direct the children to make a
sketch of the design they want for Christmas cards, book
covers, or anything where simple, decorative designs are
suitable.

If the children want a plain design on a spat-

tered background, they should trace the lines trom their
sketches onto a stiff, oiled paper and cut out the stencil.
The stencil should then be pinned over a piece of paper
which will become the background.
The spatter work is done with a tooth brush, a small
piece of window screen about two inches by three inches,
and a saucer of paint.

The pieoe of window screen should

be held in one hand about for inches above the paper.
The tooth brush should be dipped into the saucer of thin
paint, and scrubbed back and forth across the screen.
This will cause a fine mist of color to sprinkle down onto
the paper and stencil.

The result is usually very pleasing

to the child.
Spatter work is adaptable to classroom use because
of the simple equipment needed.

Each child can have his

own screen and toothbrush.
Spray painting may be done by almost the same method
as spatter painting.

The only difference is that instead

of using a window screen and tooth brush, they may use a
fly sprayer.

The water color is made very thin and put

into the fly sprayer.

It is then sprayed over the design

which has been pinned to the paper.
Tooth brush painting is also Tery pleasing.

If the

children have done spatter work, they will have their old
tooth brushes at school.

The most satisfactory type of

tooth brush has bristles of equal length, either distributed equally over the brush or in tufts.

The only new

equipment needed is a bundle of large sheets of newsprint,
paper, or some smoothed out sheets of want-ad or financial
sections of a regular newspaper.
The teacher may let the children work in small
groups gathered around a desk or table where there are
three or four saucers containing different colors of paint.
The first experience with .this type
be in the nature of experimentation.

or

free painting will
The children should

try the various kinds of strokes, swirls, wavy lines,
daubs, and rosettes made by holding one end of the brush
on a fixed point and turning the rest of the brush around
it much as a compass is handled.

During the experimental

stage, children develop a freedom of movement and a
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spontaneous flow of ideas.
Stencil Paint1na,.

Stencil Painting is a simple and

straight forward method of reproduet1on, getting at the
fundamentals of design with the utmost economy ot line and
space.

The exact origin of stencil painting is not known.

It is thought that the Egyptians used stencils for the very
regular designs found on their mummy cases.

A large amount

of Japanese printing on silk was done by the stencil.
Although stenciling can be very complicated, it can
also be simple enough for primary children.

The teacher

should always be sure that they do not attempt a design
which is too difficult.
The materials needed for stencil painting are not
very expensive.

There should be sheets of good quality,

stiff, smooth paper, or tagboard, a pair of scissors, a
sheet of carbon paper.

The children should be directed to

choose simple designs, cut them out and pin them over the
paper.

With a stencil brush, they paint through the open

spaces in the design.
SporuePaint1ng.

Yetta K. Richland 1 worked out a

method of painting by the use of a spong and poster paint.
She said that on a whole, when children are learning to
paint trees, they have difficulty in getting a natural
looking outline for the mass of the foliage.

Sponge paint-

ing has helped to solve this problem.
1 Yetta

K. Richland, "Sponge Painting," The Instructo£, May, 1948, p. 45.
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Sponge painting may be done by the following method:
First cover the work table with newspapers.

Poster

paint is a water paint and washes off easily; nevertheless
the process is rather messy, and in case of a spill the
newspaper makes cleaning up much easier.
typing paper or smooth art paper.

Have at hand

The paint works best on

paper with a smooth finish, and it has been found that
typing paper answers the question very well.
Prepare poster paint mixing to a creamy consistency.
Pour some of each color into a shallow pan.

Shallow pans

are necessary so that the sponge will not dip too deep and
be too full of paint.

It will be necessary to replenish

the paint in these shallow pans frequently.

Have many

small sections of sponge torn from a large sheep's-wool
sponge.

The sponge should be torn rather than out, because

tearing produces an uneven edge which is more desirable
than an even edge for painting tree foliage.
With the equipment in place actual painting is ready
to begin.

Dip' the sponge into the brown paint and very

lightly stroke from the bottom of the paper upward for the
trunk and large branches.

Try to get a natural look.

Dip

a different sponge into the green paint and work out from
the branches.

As children become more experienced, they

can imagine the branches.
The foliage of the tree may be made by patting the
sponge, lifting it completely away from the paper after
each pat.

The painting should be kept airy, and should
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not be gone too often, as this will make the foliage too
dense and the whole picture messy.

However, the foliage of

some trees will need to look more dense.

The children

should try to keep in mind the type of tree and follow that
mental picture with the patting of the sponge.

It is ef-

fective to leave openings in the tree foliage, and then
with brown paint suggestions of small branches in these
openings.

This gives a natural appearance to the tree.

When painting evergreens instead of patting the foliage,
use the sponge more like a brush and ~troke out from the
center trunk.
If the child is allowed to experiment, he will find
many ways to use the sponge for painting.
Modeling.

Every child can express himself through

art if he starts early enough and is guided by an understanding teacher.

Probably the moat important phase of

art in the primary grades is free, creative expression or
the . child's feelings, emotions, ideas, and experiences.
Clay modeling is a medium of telling what the child has
to say--a medium in which he delights, just as he formerly made mud pies, mounds in s_a nd, or men in the snow.
He likes the feel of clay--soft, pliable, easily controlled--it can be squashed and started all over again.
The teacher should help the children to gain a
clear mental picture of the object to be modeled.

There

should be discussions of the characteristics of clay so
that the first mental picture will not have to change drastically to conform to a plastic medium.

The children
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should be able to imagine the idea before them on the modeling board just as it should look when t1n1ahed.

With

both hands in the clay, the children manipulate this mass
of clay into a shape patterned after their own idea.

They

should turn the form around and around, pushing it in here,
pulling it out there, taking away from here and adding
there, turning, forming the image in clay.

Concerning

modeling, Gregg 1 points out:
It is as though we see this image at a distance
through a haze, and as we work, we sense the larger
forms and masses first. While we are working, the
image moves gradually closer to us, showing more
and more details; finally we are able to distinguish fine proportions and texture. Our own hands
have delivered this brain child from a conception
to a reality in clay on this modeling board.
Modeling can best be done on a long shelf covered
with oil cloth or on separate small boards covered with

oil cloth.

It is not necessary to buy tools for modeling.

The children may use their fingers, a spoon, a knife, a
sharpened stick, or just any thing that will make the clay
manageable.
There is no certain technique in modeling.
of the clay is the important thing.
arrive at that form is immaterial.

The form

How the children
The clay should be soft

enough to squeeze in the hands without cracking or crumbling
and stiff enough to keep its shape when modeled.
be free of any little rocks or sand.

It should

Clay can be secured

69

from the community, or it can be purchased in powder form
or wet form.
it harden.

Dextrin may be mixed with powder clay to make

At the end of each period, there should be a sunnning
up of results--a comparison of models with children's
criticism and the teacher's constructive remarks--which are
both interesting and important.

As in any art project,

results.will vary, but it should be so developed that it
will give each child an opportunity for choice, for thinking, and for creating.

feuini· Weaving calls into play many attributes
and qualities or mind and hand.

Simple as it is in prin-

ciple--prehistoric in origin--it has never ceased to serve
mankind.

The principle involved in weaving is exactly the

same as in weaving the first rush mat years ago.

It re-

mains merely the entwining or warp to create a textile.
It is a form of creative expression for children.
Looms for beginning weavers can be made very easily,
each child constructing his own.

A loom may be made from

an old picture frame, or each child may get two sticks
about one-half inch thick, one and one-half inches wide,
and twelve inches long.

Then get two more of the same

width and thiclmess but about sixteen inches long.

These

sticks should be tied or nailed together to form a
rectangular frame.

On

the ends of this trame, measure off,

and mark, every quarter inch.
should drive a small nail.

At each mark t he children
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Thus, the loom is complete and ready for threading
the warp.

The warp for these looms may be grocer's twine

or the more traditional carpet warp.

For primary children,

it is better to have rather heavy twine so that no one will
have to suffer the tragedy of breaking a warp thread.

The

twine should be tied evenly between the two sets of nails.
There can be no one continuous string would back and forth,
or it might be in.short lengths.

The only necessity is

that when it is threaded, the frame should be laced from
end to end with twine spaced one quarter of an inch apart.
Seme of the simplest weaving materials are mop yarn, twine,
rags, cotton roving, and carpet warp.

Primary children will find it easiest to weave with
the loom on a table.

They might begin with rag strips

about three quarters of an inch wide.

The strip should be

started across the end of the loom near the row of nails.
They should weave the strip of rag over and under the warp
thread until they reach the other side.

They should be

cautioned to make the rag pass around the last warp before
they start back.

On the return the rag should pass under

the opposite warp thread.
The teacher might show the children some simple
piece of woven textile, such as a burlap bag, so that they
can see what is meant by this description.

After the

child has three or four courses passing across the loom,
he is ready now to batten his

ork.

For this purpose,

the child can use any thin stick, such as his ruler.
this stick he should tap the threads down smoothly and

1th
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evenly. This tapping should be repeated every two or three
courses.
It is easy to make attractive patterns by merely
changing the color of the rags.

When one rag strip gives

out, whether at the side or in the middle of a row, just
lap the end of the new strip over the old, and go on weaving.

It 1s not necessary to sew or tie the ends.

work is battened tightly, it will not come loose.

If the
When the

weaving is finished and ready to leave the loom, it should
be well battened on both ends.

To prevent unraveling the

warp threads should be loosened from the loom in pairs and
tied together.
Many people still look to the loom as one of their
means of livelihood.

There is universal appeal in the

rhythmic movement of weaving.

Gregg 1 made a study of the

art of weaving and observed the following:
The history of primitive, ancient, classic,
medieval, and modern people battens it way over
the warp beam in a fascinating tapestry of color,
beauty, pageantry, or homely charm. Warp and
woof cross and criss-cross latitude and longitude in finding their way into nearly every lmown
land on the globe. The study of geography, or
man and his environment can hard.II be complete
without including weaving act1vit es. How better
can children understand and appreciate the art of
craftsmanship than by actually creating?
Paper

ork.

Paper is inexpensive and has unlimited

possibilities as a medium for the child's Slmlaement in
school.

It can be used in tearing and folding without any
1

Ib1d., p. 141.
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other tool; but, if scissors, paste, paint, or crayons are
added, the possibilities for construction are greatly increased.

Minnie McLeish 1 said that paper work contains,

within its strict limitations, some of the most valuable
lessons we can learn.
Paper Cutting

and Folding. Primary children find it

somewhat difficult to learn how to use scissors, but the
desire is always strong.

When the child shows the first

signs of interest, he should be taught the mechanics of
cutting.

He should be given something to fashion for which

he will have immediate use.

Thus, the destructive tendency

to tear or cut indiscriminately can be directed into constructive channels.

For example, papers cut or torn into

small pieces may be used for stuffing a rag doll or for
making papier mache.

The child should be instructed to do

tree cutting before he attempts line cutting.

The teacher

may let the children cut strips of paper to be made into
balls, fruit and other objects.

For example, a ball is made

by, first, pasting a strip of paper to form a ring.

Another

strip is pasted at right angles forming another ring.

This

process is continued until a complete ball is formed of
strips.

The strips of paper may be colored before the work

is begun or they may be cut from colored paper.

After

children show sufficient skill in free-hand cutting, they
may cut pictures for scrap books.
A certain amount of paper folding is useful and
1 Minnie

McLeish, Teaching Art to Children, P• 15.
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interesting and serves to give the child a sense of number
and proportion as well as to acquaint him with various
geometrical forms.
The foundation fold is the book form.

The children

can make a number of these folds from large Manilla sheets
or unprinted newspaper, and by fastening them together with
strings or pins they may make notebooks or scrapbooks.

The

sixteen square is made by folding the flat square through
the middle four successive times.
With plain paper, paint brushes, and paint, children
can make many attractive papers which have many uses.

Corn

starch paper looks very elaborate but is simple enough for
a six year old child to make.
needed:

The following materials are

paper which is not too absorbent, flour paste, a

fairly large stiff brush, poster or water color paint, and
a comb or any other available object which can be used to
draw irregular lines across the surface.
By the following directions marbleized paper may be
made:

Take one and a half tablespoonfuls of cooking corn

starch and mix it with one third of a cup of cold water to
make a thin paste.

Add to this one cup of boiling water

and cook until it is transparent and about the consistency
of thick cream.

Spread this paste over the paper until it

is thoroughly wet and then apply the color in brush strokes
which run in one direction.

Before the color dries, run

the comb or other object over the paper.

With a little

practice many attractive designs may be involved.

After

the paper has dried, it may be rubbed with floor wax or

shellacked.

To produce a marbleized surface, oil paints

and readily absorbent paper are necessary.
Papier Mache.

Papier mache has been very success-

.fully used in the primary grades.
modeling is studied.
rections:

It may be used when

It can be made by the following di-

Tear newspaper into small pieces about one inch

square, pour on hot water to cover and allow to soak about
twenty-four hours.

Squeeze out the pulp.

Uae three parts

pulp; one part, flour, and on third part, salt.

Mix flour

and salt with a little water,then add the pulp and more
water, if needed.

This mixture may be used to mold several

different articles.

Minnie McLeish 1 gave the following

recipe for paper pulp:
Ingredients:
whitening.

Torn paper, water, flour paste,

Method: Tear paper as small as possible. Put in
a bucket, cover with water. Let soak for three weeks.
Drain water off. Bring to boil. Let simmer for seven
or eight hours. When cold, drain off as much water as
possible. Beat well; make good modeling mixture.
Make a model and allow to dry. Prepare large amount
of paper, add about three pounds of flour paste and
one pound of whitening.
Flour paste recipe: One teacupful of flour (not
self-raising). One ounce powdered alum. lix with
cold water to smooth paste. Add one pint of cold
water. Bring slowly to a boil. When mixtures
thicken, allow to boil five minutes. Keep well
stirred.
To preserve add one half teaspoonful ~O per
cent formalin. (Keep eyes and nose away). This
amount makes about two pounds of paste. It will
keep one month.

1

~.,

p. 18.
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Another interesting use of papier mache was explained by Phoebe H. Somers. 1
and papier mache animals.

It is concerned chiefly with wire
Animals made from wire and papier

maohe give plenty of scope for imagination and invention.
The necessary materials are wire which is firm and easy to
bend; some old rags torn in strips; newspaper and a packet
of cold water paste; some poster paint; and a little varnish.
The following is the process:
the animals.
long neck.

Make a skeleton or

Remember to give them long legs and a fairly
To make the skeleton, bend the wire starting

with one ear, going forward and back again for the nose;
down for the neck, and one front leg, along for the body
until you reach the tail end; down and up and down and up
again, for the two back legs; back along the body and down
again for the second front leg; up again for the second
ear.

The remaining wire may be twisted down over neck,

and along the body, ending up as a tail.

If the skeleton

seems weak, it should be reinforced with extra wire in
this way:

Bind the whole animal with lengt hs of rag,

bandagewise.

This should be done very neatly as it forms

the core for the whole animal, and is the surface on which
the pasted paper must cling.

When the entire animal is

covered, bend it into shape by arching the neck, raising
one front paw, and curving the tail.
Spread the legs so that the animal stands firmly on
1 Phoebe H. Somers, "Plaster of Paris and PapierMache for the Holidays," Scgool Arts, October, 19 4 8.
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the ground and does not topple over when touched.

Cover

him with previously soaked strips of newspaper dipped in
paste.

The strips should be about three-fourths of an inch

wide and about three inches long.

Large pieces should not

be used as they are difficult to smooth and creases left
will dry up into hard, ugly ridges.

During this process

the animal may be made fatter in some parts than in others.
For example, it is a help to thicken the neck a little.

If

wire tail has not been put in, dangle a pieoe of string
from the end of the body and bind it to the body with the
paper and paste.
When the whole thing is thoroughly dry and smooth,
paint it in bright colors, using poster or powder paint,
afterward varnishing, leaving at least twenty-four hours
to dry.

When painting, make the eyes large and add eye-

lashes.
Children will treasure these objects.
Crafts
Instructive Use

of

Waste Materials.

Economy should

be considered in all undertakings and art is no exception.
Art materials may be purchased for primary children; but,
if art is ever to function in the whole lives of children,
they must learn t o recognize the value and use of discarded materials. Man·~v crafts sprang from the use of common and ~pparently worthless materials.

The following are
a few of the articles which may be made from disca rd8d

materials:
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Egg Shell Flowers and Characters.

Children are

usually very pleased with the interesting result that may
be obtained from working with egg shells.

It is best,

however, to defer the use or egg shell craft until the
child is at least second grade, because egg shells are ve-ry
easily broken.
Instead of being thrown away, egg shells can be made
into attractive flowers or story book characters.
may be made by the following method:

Tulips

First, select egg

shells which have been broken crosswise by taking away about
one-third of the shell from the small end or the egg.
the inside of the egg with yellow poster paint.

Color

Attach a

twig stem with a few drops of melted wax crayon, beeswax,
paraffin, or airplane cement.

Paint the outside of the

shell orange and add streaks or borders of red.

The chil-

dren may be allowed to choose colors they like best for
their tulips.

Green construction paper may be used for the

leaves.-

For making trees select shells which have been broken
in the same shape as for making tulips.
green.

Paint the shell

If an apple tree is desired, add red dots to the

tree. · Wb.en the paint has dried, attach a twig stem to the
inside by adding melted wax.

Anchor in a box of soil.

Egg shell heads can be made by using shells which
had only a small apace broken from one end.
children will design a variety of characters.

If left alone
After

painting a face on an empty_ shell, the children can design
a headdress or hat for the character.

The head may stand
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on a base made by rolling a strip of construction paper to
fit the egg and to match the hat.

It will look like the

collar and,at the same time, will hold the egg shell upright.

Perry 1 suggests other uses of the egg shell for

decorative purposes.
Cork Characters.

A used cork well scrubbed will

often look like new and can be drawn upon with ink or colored crayons.

Corks may be joined together by such connnon

things as pins, wires, thread, tooth picks, hair pins, and
glue or cement.

They can be converted into humorous fig-

ures, miniature furniture, and imaginative animals.

Young

chilaren can make many of these things with a little
instruction and encouragement.

The materials needed include

scissors, paste or glue, a large nail, plenty of odds and
ends of cloth, ribbon, colored paper, gift wrapping paper,
yarn and thread, buttons, headed pins, beads, cotton, and
old hat trimmings.
A cork horse may be made with one large cork, two
small corks, four thumb tacks, four match stems, four pins,
and a small piece of fringed paper.

The four match stems

may be forced into the large cork in the position of the
horse's legs into his body.

The thumb tacks should then be

forced into the end of the match stem for the horse's feet.
Two pins should be used to connect a smaller cork to the
body for a neck.

The other smaller oork should be used for

a head, while the pins are used for the ears.
1 Perry,

QR.•

Qll., P• 63.

The fringed
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paper can be inserted for the tail.
on.

The face can be paint d

Ir given the opportunity children will make other

articles from corks.
Spool Articles.

ooden and paper spools of all

kinds may be used to make simple articles.

To make spool

dolls use spools for all parts of the body and smaller ones
for the legs and arms.
Children will enjoy making a doll's window shop.
They oan make the holders for hats and dresses from spools
and small sticks of wood.

The spools may be painted or

decorated with colored paper.
shop window.

A suitable box makes the

The awning can be made or wrapping paper,

colored with crayon.

Dresses and hats can be made of cloth

or paper, and placed over the holders in the windows.

The

windows may be covered with cellophane paper.
Spool knitted mats, hot dish holders, and doll caps
are interesting articles for third grade children.
Sawdust Articles.

Stella E. W1der 1 gave some very

useful information on how to make things from sawdust.
Sawdust is very easily obtained.
are glad to give it away.

Many lumber companies

By use of the following direc-

tion, several interesting articles may be made:
Sawdust is usually clean but some times it needs a
little refining.

It should be sifted through an old flour

sifter in order to take out coarse pieces or particles of

1 Stella

The Instructor,

E.

ider, "The Possibilities of Sawd st,"
November, 1948, P• 50.
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wood and any other refuse.

Cover the sawdust with enou

water to make sure that the wood particles are evenly
moistened, and let the moisture stand over night.

Pour off

the excess water and add enough glue to make the particles
stick together.

Any kind of glue may be used, but iron

glue is easiest to use because it dries quickly.

Let the

mixture stand until it is about the consistency of good
modeling clay and lumps may be formed.

Sinoe some wood

reacts differently from others, the length of the preparing
process may vary considerably.

When the mixture becomes

very stiff, mold the lumps into any desired shape.

Be sure

that the projecting parts are not too thin.
When the object is shaped, dry slowly, preferably 1n
the sun.

If too much water has been added, the mixture may

become a trifle moldy before it dries.
fect its usefulness.

This does not af-

When thoroughly dry, smooth down the

surfaces with sandpaper.

If the sawdust seems inclined to

come apart in sections, brush a little glue over that part.
The objects may be painted with tempera paint and
shellacked, or they may be painted with enamel paints.
Small objects can be coated with transparent nail polish to
obtain a high gloss.
Inexpensive Crafts.

After making use of some of the

discarded materials for craft purposes, the teacher m Y
wish to try other things which cannot be made of disc rded
materials.

Although they cannot be made entirely free of

cost, they can be made very inexpensively.

The follo ing

are some inexpensive crafts tor primary children:
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Fabric Printing.
fabric printing.
dren.

There is variety and interest in

It can be simple enough for primary chil-

Ordinary printer's ink is a good medium for fabric
printing.

One of the several methods of fabric printing is

by the use of a potato.

This is done by cutting a potato

in halves, drawing, and cutting out a design on one half of
the potato.

The potato should then be inked with printer's

ink and pressed firmly against the cloth.

It is best to

try the design on paper first for often there are rough
edges which need to be smoothed.
Another method of fabric printing is by the use or
the stencil.

A stencil may be made by drawing the design

on a piece of stencil paper.

The design ehould then be

cut out and the fabric printed through the hole whioh is
left.
Rubber is a simple printing medium for young children, who cannot use the lino-cutting tools.

The only

tool required is a pair of scissors as used for paper
cutting.

Glue or a strong adhesive is needed.

The rubber

should be stuck to wood in order that it may be easily
handled.

For children the teacher should choose inexpen-

sive material.

Fabric printing will appeal to many; be-

cause, if it is done well, the result is eminently usable.
Toy Making.

Toy making will appeal to the inter-

est of all primary children.

The child who has found an

interesting task is a happy child.

The wise teacher will

provide a variety of interesting tasks and material for
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the children.

Leonard and

iles 1 made the following state-

ment concerning things for ohlldren to make:
In planning occupations for children, certain
criteria should be kept in mind. First, the task
should appeal to the child's interest. To be
interesting it must be suited to the child's age
and capacity for enjoyment. Second, the activity
should contribute to the child's physical, mental,
or moral development or all three. Third, when
complete, the activity should give the child a
sense of satisfaction and accomplishment.
If the child's enjoyment is to be complete and
lasting, he must actually take part in making things.

He

appreciates a shabby toy that he made himself much more
than a perfect one that he had no part in making.

The

teacher should merely act as the counselor and assistant
when tasks are too difficult for the child to do alone.
The little girls will enjoy making rag dolls.

For

one type of rag doll, they will need the following materials:

A

piece of newspaper, a piece of unbleached muslin

or old pillow case, kapok or other material for stuf'f1ng,
colored embroidery thread, crayons, scissors, needles,
thread, thimble, and yarn.

Draw a sample pattern of the

head and body on a piece of newspaper, allowing one fourth
of an inch all the way around for seams.

Pin the pattern

to a double thickness of unbleached muslin or other
rial.

ate-

Draw the face with crayons and press it with an iron

to set the color.
1 Ed.ith

Vol. 7. P• 93.

Sew around the outlin

M. Leonard and Lillian

•

of the doll,
ilea, Ch

ldor

t,
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leaving space for the filling; stuff with kapok and stitch.
Make the hair of yarn.

Begin at the side or the head,

leaving five or six inches of yarns for braid, and sew

over the head, catching the yarns several times, once in
the middle.

Using the paper pattern, cut arms and legs

from the material; sew and stuff them tightly.

Fasten the

arms and legs to the body with heavy thread, but leave th
stitches loose enough for the limbs to move easily.
Wagons can be made from cigar boxes, with large
button molds or half an empty spool for wheels.

In the

simplest type of wagon, the wheels are nailed loosely to
the body of the wagon.

If nailed too tightly they will

not turn.
Another type of wagon has a simple cross piece
connecting the front wheels and a like piece connecting
the back ones.

The body of the wagon should be nailed to

the cross pieces.

Automobiles, street cars, trains,

scooters, and other toy vehicles may be developed from
the wagon foundation by adding the necessary parts.

ooden

toys may also be constructed from various boxes, using
milk-bottle tops in place of spools and using large paper
brads instead of nails.

Headlights and steering wheels

may be made from the tops of pop bottles.
For making larger vehicles the children may use
light weight wood.

They may make their patterns before

transferring them to the material they are going to use.
With a coping saw, they may cut around the outline, sand
papering the rough edges later.

ext, they may pint

their toys as desired and glue them to the bases.
The base for the toy is a rectangular piece of wood
with small wheels attached.

These wheels may be halves ot

spools or button molds nailed on loosely
turn.
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they will

In the center of the base, there should be nailed

two rectangular blocks of wood an inch or more thick, to
serve as standards for holding the toy in place.
A toy horse may be made by the following method:
Outline a horse's head on a piece of wood and cut it out
with a coping saw.

A broom stick, or some other stick

forms .the body of the horse.

Nail the head on the stick.

Paint the eyes, mouth, and nose.
Making toys give the child many opportunities to
express his originality, ingenuity, and initiative.

It is

an excellent means for testing and developing the child's
ability to organize a large activity, since it requires
judgment, initiative, and mental alertness.
Leonard and Miles 1 and Perrya gave valuable suggestions for toy making and how it may be done inexpensively.
Puppets and Masks.

Puppets are a source ot fasci-

nation, and through puppets the teacher can introduce
creative art, construction, and social studies.

The fact

that puppets are not human gives the child playwright a
wide field of ideas from which to draw.
will enjoy the hand puppets.
effective.

Primary children

They are simple and very

The materials necessary for makin

a hand

1
illg_., pp. 93-111.
•Perry, 2.It• ill_., pp. 6~, 102, 16,146, 169 •
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puppet are:

A sock for a head, old rags or yarn for stuff-

ing, a needle and thread for sewing, a little yarn for
hair, any old scraps for clothing.
following method:

They may be made by the

Make a roll of cardboard two inches long

and to fit the forefinger.

Cut off five inches of the toot

of an old sock, and fill the toe with rags or yarn.

Place

this cardboard roll with some glue on it about halfway
down.

Pack the rags around it.

about the middle of the roll.

Glue and tie the sock to
The forefinger will fit up

into this paper tube and make manipulation of the head
possible.

Hands can be made in much the same way.

First,

make a tube to fit your thumb and one to fit your middle
finger.

~his is the way the head and hands will be held

for operation of -the puppet.
Make the hands about as large as the face of the
puppet.
thumb.
Sew

The hands should be the mitten type with only a
Trace the pattern twice on a double piece of cloth.

on the markings and out out the hand •

Remember to

make the wrist large enough to fit over the cardboard
tubes.

Slip the wrists over these tuves and tie them

securely.

Slip the head on the fore finger, the hands on

the thumb and middle finger.

The costume should not be

elaborate--just something to cover the hand and to tie the
artificial hands and head into a little puppet bundle.
Eyes oan be made of small buttons or beads. H ir
can be made of yarn.

little triangular or heart sh ed
piece of material might be a runny little mouth. The ear

may be drawn.

A
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The puppet is now ready for use.

The teacher may

help the children to oreate little plays in which they may
use their puppets.
Masks.

Mask making is very fascinating ror children.

It gives them the opportunity to stretch their ima ination
into distorted forms.

It gives them better appreciation or

the function of the theater.
mask-making.

All grades may enter into

The firs~ grade children may not get beyond

the paper-bag mask.

\1th a paper bag, scissors, paste,

powder paint or colored paper, and freedom to experiment,
a first grade class will produoe interesting masks.
In order to make paper bag masks use large bags
that will fit down over the head.

Roll up the top of the

bag so it will clear the shoulders and the bottom of the
bag rests on the top of the head.

Locate the features of

the face while the bag is still on the head.
eyes and nose.

Cut out

Paste on ears, nose, beards, or hair;

color the features with crayons.

Animals and birds of

all kind may be made in the same way.
Stitching and Embroidery.

The teacher should take

advantage of the child's natural desire by letting him
take part in sewing activities.

Leonard and Miles i

explained several sewing activities which primary children
can~.
The child's first activity may be sewing on buttons
1

Leonard and iles, "Cooking and Sewing,"
craft, Vol. 7, pp. 137-145.

Ch1ld-
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with a large needle and heavy thread.

He should use a

double thread to make the sewing stronger.

The button may

be sewed on a double fold or material so that it will not
tear or pull out.

Tie a lmow in the thread and take on

the right side of the material to be covered by the button.
Put the needle up through one hole and down through the
other.
secure.

Repeat this several times until the button is
Take several stitches on the wrong side to keep

the thread from pulling out.

Cut off the thread close to

the material.
After a child had learned to handle the needle, he
will wish to tie a knot in his thread for himself.
The making of doll clothes, doll bedding, and other
things for the doll house is a natural outcome for the
child's play activities.

The average child is so active

that he will not want to spend long periods or time in
sewing nor should he be urged to do so.

The little girl in the first will enjoy making a
spread for her doll bed.
types of embroidery.

In this she may begin some simple

A simple design may be cut from

material of contrasting color and appliqued on the center
of the bedspread, using the blanket stitch.

The teacher

should demonstrate the process in order that the child may
have a clear idea before starting.

Primary children m Y

also do cross stitching and overhand stitching.
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CHAPTER VI

SUMMARY AND CONCLUSION
The investigator feels that if the methods and procedures included in this study are properly executed, the
primary teachers of the Kilgore Colored School will be
able to do the following:
1.

Improve the personality adjustment of the children

2.

Encourage sincere attempts to interpret life,
preventing discouragement by helpful suggestions
concerning lmown art techniques

3.

Provide means for the natural expression of individual creativeness at the time of his life when
the child is reaching out into all fields of experience seeking means by which his developing personality will be stimulated to its fullest growth

4.

Take advantage of the use of waste materials and
inexpensive materials in crafts

6.

Help the children to appreciate art

6.

Guide the children in the art program

7.

Stimulate the desire to create, and help the child
to keep his own inspiration rather than dictate the
process step by step

a.

Include a definite time for art in the daily schedule

9.

Take advantage of the art materials furnished by

the school board
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10.

Take advantage of the many opportunities to teach
art throughout the entire school day

11.

Place more emphasis on the development or the child
rather than attempt to make artists of the children
who show ability which is above the average.

12.

Make careful, long-range plans for giving direction,
effectiveness, and sequence to the program rather
than use a last minute plan.
The possibilities for improving the methods and pro-

cedures for teaching art in the primary grades in the Kilgore Colored School are encouraging because of the following reasons:
1.

The primary teachers are open minded enough to accept progressive methods for teaching.

2.

The school board now furnishes a fair amount of
art materials with which to work.

3.

The principal of the school 1s very democratic,
progressive, and co-operates wholeheartedly with
any plan for improvement.
Conclusion
Methods of teaching art should be adapted to th

changing needs, capacities, and interests ot the
child.

owing

A wide range of art is introduced to help the

teacher in giving richness to the child's expression and
to meet the extensive demands of varied and rapidly chan -
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1ng personalities.

If the teachers are wise 1n their

guidance, art work will be characterized by an honesty
and integrity that reflects the children's own radiance
and grace.
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